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This article is based on my dissertation study
exploring how Indigenous knowledges were
experienced by non-Indigenous students in an
ECE diploma program at a Canadian college.
Analysis of participants’ stories through the lens
of critical pedagogy helped identify experiences
with Indigenous knowledges and Reconciliation.
Critical reflection on these experiences
identified key findings: 1) the promise of
transformative learning, 2) an acceptance of
the truths and realities of Canadian history,
and 3) the necessity of experiencing Indigenous
knowledges. Through the metaphor of building a
nest, I see transformative learning, truth telling,
and inclusion of Indigenous knowledges as a
path toward Reconciliation of Indigenous and
non-Indigenous peoples within early childhood
education programs.

The calls to action issued by the Truth and Reconciliation
Commission of Canada speak to the moral and ethical
obligations that the Canadian government and society
must undertake in order to reconcile relations between
Indigenous and non-Indigenous peoples. A research
study exploring how Indigenous knowledges were
experienced by non-Indigenous students in an ECE
diploma program at a Canadian college represents a step
in the direction of meeting Call to Action #12 under
the heading of Education: “We call upon the federal,
provincial, territorial and Aboriginal governments to
develop culturally appropriate early childhood education
programs for Aboriginal families” (National Centre for
Truth and Reconciliation, 2015, p. 2).

From a critical pedagogy perspective, knowledge is not
only socially and contextually situated but also power-
laden. It is created through interaction with others within
the context of any situation (Freire, 2000/1970; Kincheloe,
2008; Kovach, 2009). The culture of colonialism in Canada
has worked to negate and exclude Indigenous knowledges
from formal and informal learning environments
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(Battiste, 2013). However, there is potential to work
toward changing this, and in this respect I was inspired
by Marlene Atleo. As a faculty member (education) at the
University of Manitoba and a member of the Ahousaht
First Nation, Atleo (2013) argues that non-Indigenous
Canadians have an ethical obligation to work to change formal education to support social justice principles that
affirm both Indigenous and non-Indigenous learners through cross-cultural praxis. I was further inspired by the
influential work of Paulo Freire that explores the role of developing critical consciousness in working toward social
justice. Freire critically explored situations of oppression to foster dialogue that leads to praxis or “reflection and
action upon the world in order to transform it” (Freire, 2000, p. 51). In a similar way—albeit in a different time and
place—I am driven to support postsecondary education that focuses on social justice and Reconciliation.

Embedding Indigenous epistemology and pedagogy within early childhood education (ECE) programming
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at the postsecondary level also aligns with the Accord on Indigenous Education signed by the Association of
Canadian Deans of Education (2010), the Universities Canada’s Principles on Indigenous Education (2015), the
Colleges and Institutes Canadas Indigenous Education Protocol (2014), the Calls to Action issued by the Truth
and Reconciliation Commission, and the United Nations’ Declaration on the Rights of Indigenous Peoples (2008).
As these national and international documents signal, now is the time to work toward Reconciliation between
Indigenous and non-Indigenous peoples in Canada by furthering social justice in postsecondary education.

In the study discussed in this article, I draw on the concept of Reconciliation as a catalyst to prompt those within an
institution to value the knowledge and experience of Indigenous learners, faculty, and staft of their postsecondary
institution by including this knowledge and experience in the day-to-day operations of the college in the study. I
also want to ensure that Indigenous knowledges and experiences are reflected in the content of the courses and the
programming offered to all learners. My particular focus in this study was to engage with non-Indigenous learners
as they explored their own stories of their experience with Indigenous epistemology and pedagogy and to use their
experiences as a means to inform the development of curriculum resources for the ECE program on our path to
Reconciliation.

Researcher perspective

Locating myself as a researcher who is simultaneously exploring the possibility and path of her Indigenous heritage
and supporting the inclusion of Indigenous ways of being, knowing, and doing in the curriculum of the college
was an important aspect of this study. Because of both my lack of connection to an Indigenous community and
my lived experiences so far, I find it ethical to locate myself in this research study as a non-Indigenous academic
who is exploring my Métis identity and working toward Reconciliation. I find external pressures to choose from
a binary of Indigenous or non-Indigenous to be extremely challenging, and I wonder if this perceived need to
choose one or the other is a common experience for many Métis people. However, this complex positioning
within my story has helped to support strong relationship building with the research participants, the college, and
Indigenous communities. Identity, as many scholars have pointed out, can be a crucial component in the success
of any Indigenous study (Archibald, 2008; Battiste, 2013; Kovach, 2009; Regan, 2010). It is my moral obligation as
one living in and benefiting from historic colonial structures to work toward meeting the calls to action from the
Truth and Reconciliation Commission.

Research purpose

The college where I am employed is a large postsecondary institution in Western Canada. The student population
comprises learners from many different cultures; however, the educational framework predominantly favours
Western European epistemology and pedagogy. Indigenous learners and learners from non-Western countries
share the unfortunate experience of having their own traditional knowledge systems and ways of being, knowing,
and doing unrecognized or honoured in North American postsecondary institutions (Archibald, 2008; Asher,
2009; Battiste, 2013; Choules, 2011; Kovach, 2009; Poitras Pratt & Danyluk, 2017; Smith, 2012). The college sits
on the traditional territory of the Blackfoot Confederacy and the ancestral homelands of the Métis Nation. It
is located in territory where the Treaty 7 Nations and Indigenous and non-Indigenous graduates of the ECE
program work in centres and programs that include Indigenous children and families. In recognizing the original
occupants of the lands that the college now occupies and their traditional knowledge systems, my students and
I work toward meeting the calls to action of the Truth and Reconciliation Commission. Reconciliation, for me,
involves reconceptualizing the scope of early childhood education practices to honour and include Indigenous
epistemologies, pedagogies, and child-rearing practices.

JANUARY 2020 20 Vol. 45 No. 1



JOURNAL OF CHILDHOOD STUDIES ARTICLES FROM RESEARCH

Background

Hegemonic forms of Western European education

Epistemological and pedagogical systems frequently represent the values of the dominant community from which
they have developed. Here in Canada, as in many other colonial-settler nation states, such systems have developed
in ways that privilege one way of knowing and understanding over other ways of knowing and understanding
(Battiste, 2013; Kerr, 2014; Kincheloe, 2008; Kovach, 2009; Pacini-Ketchabaw & Taylor, 2015; Pidgeon, 2008,
2016). This system of hegemony privileges the unquestioned use of Western European epistemological and
pedagogical systems as the standard in many Canadian postsecondary institutions (Alexander, 2016; Kovach,
2009; Pacini-Ketchabaw & Taylor, 2015; Pidgeon, 2008, 2016). As Jeannie Kerr (2014), an Indigenous scholar from
the University of Winnipeg, stated, “educational spaces in higher education continue to support and perpetuate
structures of colonialism through an epistemic monoculture based in Western scientific materialism” (p. 83). This
view positions itself as neutral and maintains that all non-Western European epistemologies and pedagogies are
somehow biased or not free of judgment (Kerr, 2014; Kincheloe, 2008).

Positivist scientific epistemology and pedagogy advances the idea that knowledge may be understood to be
universal, testable, and generalizable, and is neither subjective nor contextual (Battiste, 2013; Kerr, 2014; Kovach,
2009). This reductionist view does not support an understanding of the multilayered, interconnected, and complex
ways that Indigenous cultures view the world (Archibald, 2008; Battiste, 2013; Kincheloe, 2008; Kovach, 2009).
Other knowledge traditions, such as interpretivist approaches, seemingly overlap with Indigenous epistemology,
viewing knowledge as “oral, particular, local, and timely” (Kerr, 2014, p. 88), dependent upon the context and
circumstances at hand.

In light of the ubiquity of Eurocentric epistemology and pedagogy, non-Western European participants studying
in the postsecondary system do not typically see their values or belief systems represented in the educational
system in which they are immersed. Learners who come to postsecondary education from outside the dominant
culture experience the education system differently, depending on how their own values are defined (Battiste,
2013; Kovach, 2009; Pacini-Ketchabaw & Taylor, 2015). For many Indigenous learners, postsecondary education
is a hegemonic system in which their cultures, languages, and traditions are not included, and their knowledge
systems are not recognized as legitimate ways of being, knowing, and doing within the institution (Alexander, 2016;
Battiste, 2013; Kerr, 2014; Kovach, 2009; Pacini-Ketchabaw & Taylor, 2015; Pidgeon, 2008, 2016). By continuing
to ignore the knowledge traditions of the original occupants of this land, researchers engage in the utilization of a
“hegemonic epistemology in league with a dominant power-soaked politics of knowledge operat(ing) to privilege
the privileged and further marginalize the marginalized” (Kincheloe, 2008, p. 5). Joe Kincheloe further argues
that it is necessary to explore the diverse contexts within which knowledge is situated in order to understand a
particular phenomenon: “We must challenge forms of knowledge that are presented to us as value-free” (p. 17). In
other words, context and perspective matter.

This understanding of the hegemonic nature of many Western European academic practices in some Canadian
postsecondary institutions highlights the problematic nature of non-Indigenous learners’ colonization of thought.
We have been educated to believe that the epistemological and pedagogical practices we experience in public
schooling are neutral, normal, and right (Alexander, 2016; Kincheloe, 2008; Pacini-Ketchabaw & Taylor, 2015;
Regan, 2010). The history of post-contact education in Canada for Indigenous and non-Indigenous peoples has
contributed to the negation and erasure of Indigenous ways of being, knowing, and doing, and the ensuing void
left by the negation and erasure has been filled with many misunderstandings.
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Research design

In my study, I employed the qualitative approach of narrative inquiry through storytelling, oriented by critical
pedagogy, and supported by Indigenous methodology. I chose this methodology in order to understand non-
Indigenous adult learner perspectives on how Indigenous ways of being, knowing, and doing may be experienced
in the ECE program at the college. Exploration of the stories I collected has helped to identify non-Indigenous
learner understanding of Indigenous epistemology and pedagogy, and it is anticipated that this knowledge may
inform the development of curriculum resources for the ECE curriculum to support the Truth and Reconciliation
Commission’s Call to Action #12.

The calls to action issued by the Truth and Reconciliation Commission speak to the moral and ethical obligation
that Canadian government and society must assume to reconcile Indigenous and non-Indigenous peoples. My
research study represents a step toward meeting Call to Action #12 under the heading of Education: “We call upon
the federal, provincial, territorial and Aboriginal governments to develop culturally appropriate early childhood
education programs for Aboriginal families” (National Centre for Truth and Reconciliation, 2015, p. 2).

Throughout the entire process of the study, from its initial inception through the completion of my dissertation
and defence, I was guided by two Elders from the local community. After receiving ethics approval from my
academic institution and the institution at which the study was conducted, one of the Elders held a knowledge-
sharing session with the five participants in which she shared her Anishnaabe community experiences of child
rearing. After this knowledge-sharing session, I collected the learners’ stories of child-rearing experiences through
conversational interviews as a method of rich qualitative data collection that, as a secondary outcome, moves the
participants toward conscientization through praxis (Archibald, 2008; Freire, 2000; Kovach, 2009). I explored this
work through the lens of critical pedagogy within an Indigenous storytelling approach that views story as a holistic
method of understanding the world (Archibald 2008; Kovach, 2009). Critical pedagogy as a theoretical framework
supports reflection and action (praxis) that may lead to transformation of oppressive social or cultural structures.
This social justice focus is an integral part of Indigenous methodology and was foundational to the goals of my
research study (Kovach, 2009). It is my intent in this article to highlight the praxis experienced by the participants
as a positive by-product of beginning to experience Indigenous knowledges. By exploring the non-Indigenous
learners’ stories of experience with Indigenous ways of being, knowing, and doing, my aim was to support the
development of curriculum resources representing potentially transformative resources that work toward social
justice.

In an effort to maximize the potential for doing work in a “good way” in my research project and inform the
development of curriculum resources toward Reconciliation within our institution, I strove to be transparent
about my research goals and to form long-term relationships with the Indigenous community within the college
(Archibald, 2008; Bastien, 2004; Battiste, 2013; Kovach, 2009; Little Bear, 2012; Smith, 2012). Ultimately, because
of the importance of local place-based knowledge and connection, it is vital that Indigenous knowledge traditions
and research involving Indigenous knowledges be validated by local Indigenous communities.

Through conversational interviews, the student participants from the ECE program shared their stories of early
learning experiences with Indigenous knowledges and traditions in the ECE program in the college. These students
clearly articulated their desire to learn more about Indigenous ways of being, knowing, and doing, and identified
it as key to enhancing their skills as future early childhood educators. Their stories of experience were sorted
into three major themes identified in the review of the literature: transformative learning, Reconciliation, and
Indigenous knowledges. All three themes were identified in the literature review. All the participants focused the
majority of their story on the Elder-led knowledge-sharing session in which information about traditional child-
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rearing practices in an Indigenous community was shared.

Analysis

The findings were derived from conversational interviews exploring non-Indigenous student early learning
experiences with Indigenous epistemology and pedagogy. Building from the three identified themes—transformative
learning, Reconciliation, and Indigenous knowledges—another process of re-storying these elements through my
own lens developed into a collective story, or nest. Like Margaret Kovach (2009), I have used story and thematic
analysis to “ensure that the story is available for interpretive analysis by others” (p. 132).

Analysis of the data revealed telling insights from the five participants related to the research question: the
participants experienced the beginning of transformative learning, articulated the need for Canada to work toward
Reconciliation as a nation but did not demonstrate an understanding of this work as individuals, rather viewing it
as the work of the government, and desired more exposure to Indigenous knowledges and a deeper understanding
of these knowledges. Indigenization as systemic and structural change was missing from the qualitative data,
indicating a lack of understanding of or exposure to the depth of this concept. The participants instead articulated
a piecemeal approach that suggested embedding cultural ceremonies and practices into the regular (dominant)
curriculum framework.

The early learning experiences of the college students, who were in the second and third terms of their program—
explored through participation in the Indigenous history, identity, and culture course, as well as the Elder-led
knowledge-sharing session—represent the only experiences with Indigenous knowledges in the ECE program
identified by the participants. This knowledge, along with the assumptions about Indigenous peoples and knowledge
demonstrated in the interviews, indicates that there is a need to bring more material into our curriculum to build a
substantial nest of learning grounded in social justice that could help realize the goals of Reconciliation.

The stories shared by the participants represent the foundational elements of the educational nest: the sticks and
twigs of transformative learning through critical pedagogy, the mud and string of truth telling and relationships
that bind, and the feathers of spirit, heart, mind, and body that line the nest (Archibald, 2008). All these materials
are needed to form the nest as we move toward answering the calls to action of the Truth and Reconciliation
Commission. This nest cradles and supports the important and challenging work of Reconciliation.

The collective story of experience: An eye-opening start

This story represents my interpretation of the participants’ collective story of experience and should be viewed
through thatsubjectivelens.Thave used pseudonyms throughout. The participants started ajourney of transformative
learning, part of the process of critical consciousness (Freire, 1970, 1973, 1985; Mezirow, 2003), when they began
learning about Indigenous history in the post-contact era through their participation in an Indigenous history,
identity, and culture course, the Elder-led knowledge-sharing session, and reflection through the conversational
interviews. Willow shared her initial thoughts about the Indigenous history, identity, and culture course:

When | saw this was actually a class that was part of my program | was thinking it was kind of
weird; | didn’t see how it was relevant. But then | was in the class and it was eye opening. (Personal
communication, January 22, 2018)

Through engaging in authentic dialogue with the Elder during the knowledge-sharing session, the Indigenous
history, identity, and culture instructor during the term, and me during the conversational interviews, the
participants reflected on their own lived experiences, values, and beliefs. This stimulated a recognition of unjust
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power structures and a desire to move toward social justice (Freire, 1970, 1973, 1985). As Lexa reflected on the
legacy of Indian residential schools, she shared that “I want to better understand that [trauma] so that I can
integrate my own beliefs and feelings to try to help improve the barrier between Whites and Aboriginal peoples”
(personal communication, January 19, 2018). This process, through reflection and the act of participating in all
facets of the research project, brought the participants to a point where they could recognize the inequitable power
structures between Indigenous and settler/immigrant/refugee populations encountered in their lived experiences.

The process of beginning transformative learning through praxis and conscientization moved the participants to
want to explore the concept of Reconciliation. Although they did not use the term Reconciliation, they articulated
concepts that referenced the importance of truth telling, healing, and partnerships between Indigenous and non-
Indigenous people and communities rooted in respectful relationships and dialogue. The participants recognized
their potential influence when working with children, family, and community in their roles as early childhood
educators. Theresa articulated this when she stated, “Why is it important; what is early child care? A child and a
family, a child and the parents. The best way to introduce a culture is from the beginning” (personal communication,
January 24, 2019). All the participants articulated a desire to see a change in the relationships between Indigenous
and non-Indigenous peoples in Canada, and they saw this possibility being advanced through their professional
roles. Early childhood educators have the opportunity to begin positive relational practice founded on respect as
we move toward Reconciliation and the path to social justice. It is vital that instructors in early childhood education
teacher preparation programs understand the power of critical pedagogy to change the systems of oppression in
Canada.

The recognition of the lived realities of Indigenous peoples and the realization that they wanted to work toward
Reconciliation spurred the participants to reflect on the importance of Indigenous knowledges in the lives of
Indigenous and non-Indigenous children and families and in their own practice as early childhood educators.
After participating in the Elder-led knowledge-sharing session in which they heard stories of traditional child-
rearing practices, Tammy referenced “all the hard work that went into daily life . . . and the love that was in the
family” (personal communication, January 22, 2018). This reflection and understanding is necessary to support
connections and relationships. The participants expressed a desire to have a deeper understanding of and exposure
to Indigenous cultures, ceremonies, languages, values, and beliefs: “By learning and understanding more of the
Indigenous people and their values/beliefs, the more I can try and provide that at any centre I work at” (Mariella,
personal communication, February 4, 2018). While this is not an indication of critical consciousness or praxis, it
does indicate that the foundations of an authentic dialogue have started. These foundations are necessary in order
to move purposefully down the path of humanization toward social justice (Friere, 1973, 1985).

Through a set of loosely framed prompts, the student participants were invited to talk about their experiences
and perceptions with Indigenous knowledges in their ECE courses. Throughout these conversations they did not
articulate or explore their own roles or the roles of other settler/immigrant/refugee students in doing the difficult
work that moves toward Reconciliation (Poitras Pratt & Danyluk, 2017; Regan, 2010). Theresa articulated the idea
of federal responsibility when she stated that “the silence from the government has made it (the history of Canada
with respect to Indigenous peoples) more difficult to understand” (personal communication, January 24, 2018).
This is not altogether surprising given the initial experiences the participants had as part of their ECE curriculum.
This research project represents only the beginning of their learning, and they have not been encouraged to
explore their own positionality and responsibility in the difficult work of Reconciliation. It is obvious from the
views expressed by the participants that more work is needed to develop individual and systemic change that will
work toward Reconciliation and the inclusion of Indigenous pedagogy and epistemology in the ECE program at
the college. It is also important to note that it is not possible for a single curriculum or framework to be inclusive
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of all Indigenous cultures (Bjartviet & Author, 2018; Poitras Pratt & Danyluk, 2017; Regan, 2010). Rather, the goal
is to work toward a system and framework that moves away from Western European epistemology and pedagogy
to that of a regionally developed model co-constructed with Indigenous communities as the foundation for all
teaching and learning in the college ECE program (Battiste, 2013; Bastien, 2004; Curwen Doige, 2003; Kovach,
2009; Smith, 2012; Taylor, 2017; Tremblay, Gokiert, Georgis, Edwards, & Skrypnek; 2013).

From this collective story where a nest has been built using essential thematic materials, the next step is to fill the
nest with possibility. In a metaphorical sense, possibility is contained within insights (or findings) that are quite
fragile but filled with great potential that needs the ongoing attention of those who care. The following section sets
out the recommendations for the building of a learning nest.

Discussion and recommendations

The specific purpose of this small-scale qualitative study was to gain an understanding of the stories of experience of
non-Indigenous ECE students in relation to the extent of their familiarity with Indigenous knowledges. Exploration
of these stories helped to identify non-Indigenous learners’ early understandings of Indigenous epistemology and
pedagogy and highlighted three themes that were found in all conversational interviews. From the themes of
Indigenous knowledges (Spirit, Heart, Mind, Body), Reconciliation, and transformative learning, I constructed
a single re-storied account of what students reported. Of note is that exploration of the participant conversations
indicated that this early learning experience held potential for students to understand the importance of including
Indigenous perspectives in their future professional roles. However, the program’s developers will have to carefully
consider and design a curriculum that can help students identify and explore their own positionality in this
learning. This will require the integration of Indigenous and critical perspectives that focus on the social justice
aspect of this work.

Throughout the collective story of experience, a lack of deep understanding of Indigenous knowledges became
obvious, and no participants mentioned the complexities of Indigenization. However, there is some evidence to
suggest the presence of initial threads of transformative learning that could lead to reconciliation.

The promise of transformative learning

Through my exploration of transformative learning theory, I found certain aspects of this theory closely aligned
with critical pedagogy: a shared emphasis on critical reflection of assumptions and beliefs is crucial for challenging
perspectives and, in the case of critical pedagogy, for challenging oppression (Cranton, 2011, 2013; Groen &
Kawalilak, 2014a; Jarvis, 2010; Kitchenham, 2008; Mackinley & Barney, 2014). While transformative learning may
have social justice goals, critical pedagogy has social justice as a foundation (Glass & Newman, 2015; McLaren,
1999; Smith, 2012). The engagement of both the participants and the local postsecondary institutions with initial
transformative learning experiences demonstrates the potential for creating a path of critical consciousness. It
is necessary to engage in a focused and targeted adoption of Indigenous knowledges and critical pedagogy not
only in the ECE classroom but also in the postsecondary institution in general in order to move toward better
relations between Indigenous and non-Indigenous peoples. The foundation of transformative learning and critical
pedagogy will form the framework for the nest needed to support the work of Reconciliation.

The truths and realities of Canadian history

The move toward Reconciliation emphasizes the importance of truth telling, healing, and partnerships between
Indigenous and non-Indigenous people and communities rooted in respectful relationships and dialogue. The
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local institutional engagement with truth telling for some programs may represent a conscious and targeted
effort to move toward Reconciliation as articulated by the Truth and Reconciliation Commission. These actions
demonstrate the possibility of the inclusion of critical pedagogy. The “eye-opening” truth experienced by the
students as a result of listening to the Elder and taking the Indigenous knowledge course has the potential to
start them on a journey of transformative learning. By making such truth-telling courses mandatory for specific
programs, I see efforts to begin the dialogue necessary to develop both critical consciousness and the idea of
humanization (Freire, 1973, 1985). Additionally, I see a pedagogy of hope in these actions (Freire, 1992). If the
college leadership did not truly believe that these actions would lead to a better, more just, and more hopeful
postsecondary environment, they would not expend the time and resources on them. Purposeful engagement with
critical pedagogy and the pedagogy of hope are necessary in our postsecondary environments. The truth telling
and emphasis on respectful relationships and dialogue found in Reconciliation are the string and mud, the dirty
and tangly bits that hold together our nest of critical pedagogy and hope.

Including Indigenous knowledges

Indigenous knowledges or Indigenous ways of being, knowing, and doing are about relationships and connections
throughout our physical, mental, and spiritual selves (Bastien, 2004; Battiste, 2013). I have placed Indigenous
knowledges in the larger scope of Indigenization because engagement with Indigenous ways of being, knowing, and
doing can be found in discussions of Indigenization. Indigenization of postsecondary education has been defined
to include Indigenous governance structures; the revitalization of Indigenous languages; respectful, collaborative
research; and the inclusion of Indigenous epistemology and pedagogy to support all learners (Academica Forum,
2016; ACDE, 2010; Barnard, 2015; Czyzewski, 2011; Colleges and Institutes Canada, 2014; Federation for the
Humanities and Social Sciences, 2017; Louie, Poitras Pratt, Hanson, & Ottmann, 2017; MacDonald, 2016; Ottmann,
2013; Poitras Pratt & Danyluk, 2017; Universities Canada, 2015).

Indigenization requires structural and systemic change

The theme of Indigenization of the overall structure, operation, and curriculum of the college or ECE program was
not mentioned by the participants. This is not completely surprising given that at the time of the study the concept
of Indigenization had been introduced only minimally to members of our campus community. The participants
referenced a desire to have Indigenous cultural understanding and Indigenous ceremony included in the ECE
program both as a means to support Indigenous and non-Indigenous children and because of their own interest in
the subject. The participants did not connect this to a more systemic approach to changing the epistemology and
pedagogy of the ECE program or the overall structure of the college to make space for Indigenous knowledges.
This early learning stage of Indigenization does not consider the systemic and societal oppression inherent in
dominant pedagogy and epistemology, and neither does it explore the concept of decolonization, which comes
before Indigenization (Ashton, 2015; Battiste, 2013; Bjartviet & Author, 2018; Kerr, 2014; Kincheloe, 2008; Kovach,
2009; Pidgeon, 2008, 2016). None of the participants referenced the idea of Indigenization as reframing the
structure and operation of the ECE program in their conversational interviews. They referred solely to changing
the curriculum by infusing Indigenous content. This notable gap in understanding the concept of Indigenization
needs to be addressed holistically by the college through the exploration of structural and systemic change, in
addition to including Indigenous ways of being, knowing, and doing in the ECE curriculum, to work toward
meeting Call to Action #12. Indigenous knowledges or Indigenous ways of being, knowing, and doing are the
final component in the building of our educational nest. We need the solid framework of sticks and twigs (critical
pedagogy), the sticky, messy bits of mud and string (truth telling and relationship), and the beautiful and unique
teathers (Indigenous knowledges) as we work toward Reconciliation. This nest will be challenging to build but it
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will be worth the effort because it embodies hope for our future.
Critical consciousness and dialogue

The efforts of the local postsecondary institutions and the findings from this research study with respect to
Reconciliation, Indigenization, and transformative learning represent a conscious and targeted effort to move
toward Reconciliation as articulated by the Truth and Reconciliation Commission, and demonstrate the potential
for the inclusion of critical pedagogy as a method of instruction to work toward social justice (Freire, 1970, 1973,
1985). In keeping with the Truth and Reconciliation Commission recommendations, I maintain that our role as
postsecondary instructors is to respectfully consider and include Indigenous perspectives and viewpoints because
of the historical relationship that Indigenous peoples have to the land on which the college is located. Understanding
and acknowledging the history, culture, beliefs, and lived reality of Indigenous peoples is a requirement in order
for transformative education to take place in this postsecondary context.

On the path toward Reconciliation, the college has a responsibility to continue to work in the realm of critical
pedagogy and expand its efforts to engage the college community in truth telling and exploration that will result in
authentic and critical dialogue (Freire, 1970, 1973, 1985). I believe that the college is working to follow this path
and that we need to ensure that all the stakeholders are engaged in authentic dialogue that challenges our social,
cultural, and political beliefs, values, and lived realities. This means that I will be engaging with Indigenous Elders,
community members, and organizations to help support the realization of the recommendations outlined below.
We cannot move toward Reconciliation without the input and guidance of Indigenous communities, otherwise we
risk not only continuing but also reinforcing colonization. We must embark on this path together. Engaging all the
stakeholders in the practice of critical pedagogy supports the nest of hope into which Indigenous knowledges can
be meaningfully embedded in the college curriculum.

The college leadership has offered full support with this project, which I see as evidence of their support for
critical pedagogy as a means through which to work toward institutional critical consciousness and praxis. Above
all, I see hope. This hope brings me to the following reflections.

Reflections

Through discussions with an Elder, the director of the Indigenous Centre, and other community members, I have
learned a great deal about the importance of relational practice, community, and taking the time to ensure that [ am
developing good relationships and working alongside of and in support of community. I have also learned a great
deal about the importance of following the guidance of Elders and knowledge keepers in my work. I will ensure
that my own future research includes and privileges the voices of those in my community who guide me in this
work. It is vital that research that includes Indigenous Peoples or Indigenous knowledges be done in collaboration
with the Indigenous community.

The entire trajectory of this research project and the experience of travelling in relationship with the participants,
the Anishinaabe Elder, and Métis knowledge keeper as well as the director of the college’s Indigenous Centre on
this journey has changed who I am and how I see the world. I would like to emphasize the importance of the
authentic relationships I developed with the Elder, the knowledge keeper, and the director of the Indigenous
Centre, who have helped support me and guide me on this research path. Through the work of this project, I am
on a journey to discover who I am based on my own story and experiences, and I am also learning how to support
the work of Reconciliation that is my responsibility. I am learning to work in relationship with community, and,
just as importantly, I am learning to be Métis.
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Recommendations

As we move forward to build an educational nest, we need to keep in mind the important themes identified through
this study. Purposeful engagement in transformative learning or critical pedagogy is necessary as the foundation
of this nest. Truth telling and respectful relationships between Indigenous and non-Indigenous peoples form the
mud and string that holds this nest together. The inclusion of Indigenous knowledges or Indigenous ways of being,
knowing, and doing at the college will fill the nest with feathers to support us on our journey to Reconciliation.
These themes provide direction for recommendations as we move toward Reconciliation and offer guidance in the
development of curriculum resources for early childhood education programs and wider college communities.

Realizing the full potential of the early childhood education program

* In order to support engagement with Indigenous communities and the inclusion of lived experience
with Indigenous knowledges in college programming, institutions will need to hire more Indigenous
faculty and staff who represent local community members.

* To combat the history of colonial education and foster truth telling and dialogue, postsecondary
institutions should create a course on Reconciliation that uses critical pedagogy and its concepts as a
foundational teaching approach.

e To support the calls to action of the Truth and Reconciliation Commission, institutions should make a
course on Reconciliation mandatory for all faculty and staff.

* To ensure a collective approach of being in a relationship with the community and bringing together
the threads of language, culture, values, relationship, connection, community, land/place, and spirit,
postsecondary institutions should engage with community and knowledge keepers in all stages of
curriculum work.

e To ensure that the work of Reconciliation continues, embed these recommendations in institutional
structures through policies and programming so that the work of Reconciliation continues in the face
of a change in college, provincial, or federal leadership.

These recommendations will support students in ECE teacher training programs and in their future work as
early childhood educators with Indigenous and non-Indigenous children and families. They hold promise for
supporting our postsecondary communities in a broader sense. If done in a “good way” (Kovach, 2009), guided by
and in collaboration with the Indigenous community, these recommendations will also work toward meeting the
Truth and Reconciliation Commission’s Call to Action #12 regarding the development of culturally appropriate
early childhood education programs for Indigenous families. These recommendations can be embedded within
the educational nest that supports those on the path of Reconciliation.

Summary

I have explored the themes identified by analyzing the participant interviews through the lens of critical pedagogy.
This exploration has indicated that although we have begun to explore the path toward Reconciliation, we have a
long way to go and a lot of work to do. I have shared recommendations that will support the college and the ECE
program as we work to meet the calls to action of the Truth and Reconciliation Commission. I propose that these
recommendations have a broader application and, if taken up by Canadian postsecondary institutions, can support
us on our journey of Reconciliation. This work will not be easy and it will take an exploration of our own power
and positionality as we move forward.
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The background of colonialism in Canada has worked to negate Indigenous knowledges. Working toward building
an educational nest that has critical pedagogy as the framework of sticks and twigs, engagement with truth telling
and authentic relationships as the mud and strings that bind it together, and feathering this nest with Indigenous
knowledges is necessary to provide a foundation to support Reconciliation between Indigenous and non-Indigenous
peoples. I am committed to working toward Reconciliation in my both my personal and professional practice. I
call on those reading this work to join me.
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